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T
his section is about evaluation, not research. To do good
research one would need a research design. Is the
research study experimental or quasi-experimental? Are

you using random selection as a means of determining your
control and experimental schools? Do your control schools
match up well with your experimental? If not, do you have
measures to statistically “match them up?” What assessment
measures are you using? Are they reliable? Are they valid? Do
you have statisticians on board who will be able to interpret
your data? Most schools and districts are not prepared to
answer these questions, which are prerequisite to a true
research study.

If you are like most school personnel, you want to gather
and understand data that will help you improve your efforts.
Dr. Ed DeRoche in paraphrasing Daniel Stufflebeam (2000)
stated, “For school personnel at a school site who want to
evaluate their own work and efforts, my opinion is that
evaluation is best looked at, not necessarily as a way to prove
something, but to improve something.”

Evaluating 

Character Education

Initiatives



This is what good evaluation does. Good evaluation allows
us to determine the baseline of where we are as a school—
uncover our strengths and weaknesses—and then build
instructional or social/ethical strategies to improve our efforts.
Appendix B contains three evaluation instruments developed
by Dr. Ed DeRoche and taken from his book, Evaluating
Character Development: 51 Tools for Measuring Success (2004).
You have permission to use any of these instruments within
your individual schools. How might you go about using these
instruments? First—decide if these instruments will enable you
to obtain a greater understanding of perceived strengths and
weaknesses within the social and ethical climate of the school.
Please consider the following steps if you decide to use one of
the assessments.

1. Determine a time when stakeholders can take the
assessment in a relaxed atmosphere. For adults it may be
during the first 15 minutes of a faculty meeting. If the
assessment is for students, you may consider giving the
assessment right after school starts. Middle or high school
students could complete a student assessment during
advisor/advisee or homeroom period. Students as well as
adults should be encouraged to answer the questions with
complete honesty. Assign one student (during class time) or
adult (after school) to collect the completed assessments and
place them in a large manila envelope. Privacy should be
insured for all participants. 

2. Take the completed assessments and begin the process of
evaluating the data. This should be a fairly easy thing to do.
For example, if you choose to use SES 3-1—School
Outcomes, you would divide the surveys according to which
group (parents, students, teachers, etc.) completed the
survey. Then you would number from one to twelve and
summarize the data under the headings from (5) meaning
major improvement to (1) meaning no improvement. Upon
completion of this you would have some solid data that
would indicate the success of your efforts. In addition, you
could and should compile the short answer or qualitative
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aspects of the questionnaire. This can provide additional
information for those seeking to gain a greater understanding
of the outcomes of their character-building efforts. 

3. Once you compile the data, share this with all stakeholders
in the building. Note the areas in which you are strong. You
must also note the areas that need improvement. Plans
should be made to determine the steps needed to make
concerns into strengths within the school. What might you
need to do to improve the perceived lack of civility in your
school? What might you need to adjust to have a greater
impact? What training might you need to get more
stakeholders on board? The strategies you decide to
implement must be descriptive and doable. If you are in a
school with many perceived areas of concern, do not try and
address all of them at one time. Pick two or three areas to
focus your efforts. Why just two or three areas? In reality,
trying to focus on more than two or three areas of concern
could result in staff burnout. We must do what is doable.
Besides, this is not a horse race. If you address two or three
concerns a year and turn them into assets, you will radically
change your school. Far too often educators try to do too
much too quick. A two- to three-year, data-driven effort will
pay far more dividends than a one-year effort.

4. The next year you should use the same assessment. Why use
the same assessment? Comparing apples to apples will allow
you to see the areas you have improved from one year to the
next. I would urge you to consider using the same
assessment(s) over at least a five-year period. Notice I said
assessments. One assessment might not be enough. You may
want to assess the integrity of your students using an
assessment that focuses on students answering questions
regarding their integrity. You may want an assessment just
for parents. The key is using the same assessment over a
period of years so you can determine if the school’s
character-building efforts are having a positive impact on
the stakeholders of your school or community.
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Good assessments are an important tool for any school
wishing to determine if its efforts are having the desired
impact. The following assessments are yours to use if you
believe they could enhance your efforts. However, these
assessments are rather narrow in scope. There are other
assessments that may provide you additional information to
guide your efforts. Just remember, if you know your goals, and
you know the data, then you are on the right path. Without
good data you are only guessing.

Resources
Deroche, E. (2004). Evaluating character development: 51 tools for
measuring success. Greensboro, NC: Character Development Group.

Stufflebeam, D. (2000). The CIPP model for evaluation. In D.
Stufflebeam, G. Madaus, & T. Kellaghan. Evaluation models: Viewpoints
on educational and human services evaluation. Boston: Kluwer
Academic Publishers.
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APPENDIX B 

Evaluation Instruments

T
hese evaluation instruments are reprinted with permission of
the author. School-level staff may use these surveys within
their individual schools. Evaluation instruments are taken

from Dr. Edward DeRoche’s Evaluating Character Development: 51 Tools
for Measuring Success (2004), available from the Character
Development Group, Inc., Greensboro, North Carolina.
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